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  SEND Peer to Peer Review 

	School Name
	Winwick CofE Primary School
	Visit Focus

This school has agreed to partake in this review via the LA programme of Peer-to-Peer SEN Reviews. 


[bookmark: _MON_1710002883]Please see attached Review framework: 



	Headteacher
	Sue Dymond
	

	SENCO
	Kelly Mather 
	

	LA Officer
	
	

	Date of Visit
	4/11/22
	

	Category
	
	

	Time on Site
	8.30am -1pm
	

	Prep/Report time
	½ day
	

	Peer to Peer Team
	Lynne Ledgard – DHT Green Lane Special School
Emma Ogg – SENCO Penketh High School
	




	Preparatory documents used for this visit:

	

[bookmark: _MON_1729078294][bookmark: _MON_1729078347]    
	Website check:
The school website was used to ascertain prior information about the School’s SEN practice & procedures. The website contained the following SEND docs
· SEND Policy – 22-23
· SEND Report
· SEND Parents’ Handbook 22-23
· Equality Policy – 20-22
· Disability Equality Scheme 20-23 (Accessibility Plan)
· Local offer
· Links to community network supports
The school website meets statutory requirements for SEND. 




	Relevant Information
The school is a single form entry Church of England primary school. It has 200 pupils on roll. 20 pupils are on the SEN register (9%). 4 Pupils have an EHCP (2%), and 3 pending applications awaiting a decision. This is just below the National [and LA] figures. National Average EHCP 3.7%, School Support 12.2%. There are 8 teachers and 7 classes, supported by 9 TAs. 
The school SENCO has 4 years of experience. She has the National SENCO Award. She has 3 hours per week dedicated to her SENCO role and does not currently have admin support.




	Summary of the Review:
Winwick CofE Primary School is a positive experience for those pupils with SEND. The atmosphere is incredibly positive, calm, and nurturing. There is a real family feel and ethos to the school, with close relationships between staff and pupils, clear to see. School displays are creative and engaging and celebrate the excellent work of all pupils. As reviewers toured the school, it portrayed a calmness, with all pupils highly engaged in their learning activities.

The school is highly inclusive. Pupils with SEND have access to all aspects of school life and are supported to take part in activities they find difficult. Pupils with SEND attend after school clubs and the SENCO monitors their attendance closely to ensure they thrive. Parents described how their son was chosen to read in church during a 100-year anniversary service. They said that the school could have chosen their ‘best pupils’ to read but described their pride when their son was chosen. Reviewers observed a school assembly. All pupils attended and those with SEND had some key roles and responsibilities. Pupils with sensory needs were supported to take part in the assembly through the use of ear defenders, fiddle toys and staff support. 

The behaviour and attitudes of all SEND pupils at Winwick CofE was excellent. Pupils demonstrated positive behaviours and attitudes to learning. Reviewers undertook learning walks throughout the whole school. Reviewers observed pupils using a range of resources to aide their learning (e.g. writing slopes, headphones, visual timetables, wobble cushions, overlays, individual work bases, resources to support sensory diets). SLT have allocated one TA to each class and their deployment supports individual pupil needs. Those pupils with SEND, are class based and have a high sense of belonging and value, within their school community. Intervention activities are part of the curriculum, and these often take place in the classroom, built into the curriculum. During the visit, reviewers found the pupils to be polite, well-mannered, and engaged in their learning.

Teaching Assistants are a strength of the school. They are passionate about their roles and are dedicated to giving the best support to those pupils with SEND. The Teaching Assistants have a calm, nurturing manner and know how to bring the best out of each pupil, adapting their approach to meet the needs of each individual. Teaching Assistants value the responses and contributions that the pupils make, which motivates and engages. They adapt tasks as and when it is needed to ensure the pupils can access the work. Teaching Assistants have high expectations for the pupils they work with; they challenge them appropriately and use positive modelling to strengthen understanding. They review prior learning before moving onto new objectives, in order to build on pupil knowledge and skills. Subject knowledge is excellent. Teaching Assistants were able to talk about the progress that pupils made in great detail. Their records demonstrated lots of evidence of progress with detailed learning focussed annotations, providing excellent feedback for teachers. Teaching Assistants pride themselves on relationships with parents, ensuring that communication is seamless. The school has prioritised supporting the mental health of pupils. One Teaching Assistant is trained as an Emotional Literacy Support Assistant and withdraws pupils for focussed sessions in a nurturing space. This Teaching Assistant provides interventions based around ‘My Hidden Chimp’ and talked about the positive impact her sessions were having.

Reviewers spoke to one parent during their visit. They said that their child is happy in school and that staff are committed to doing the best for their child. They feel that all staff are aware of their child’s needs and know how to support them, but particularly praised the Headteacher and SENCO. The parent described the strong communication between school and home, and how they felt that the school worked in partnership with them and that they were on a journey together. They felt well informed about progress and that their child received the support that he needed (staff, learning aids, movement breaks) but that the school promoted independence and worked hard to make sure that their son could do as much for himself as possible. The parent also explained how their child had the same opportunities as other children in the school. They talked about the after-school clubs their son attended as well as how proud they were when their son was selected to read in church for a special event.

The SEND Governor was available to speak to the review team. He clearly had good knowledge of the send provision within school, as well as appropriate knowledge of the pupils on the SEND register. He described a really strong relationship with the head teacher, deputy and SENCO and the high-quality communication they provided. He had detailed knowledge of the school priorities and was able to discuss the SEND development plan in detail. He described the staff’s commitment, dedication and responsiveness as excellent. The SEND Governor was able to talk about how the school had developed the SEND provision since that last SEND review. He described the implementation of bsquared and the benefits to pupils, parents and staff. He also described the celebration books, which documents small steps of progress within the hidden curriculum.

Reviewers were updated on the progress towards the suggested developments highlighted in the previous SEND review. The creation of celebration books shows individual pupils’ journeys and demonstrate life skills and achievements beyond the classroom. Celebration books are closely linked with EHCPs and are able to show progress towards meeting EHCP outcomes. Pupils were proud of their books and were keen to share them with the review team. The implementation of bsquared is going well. It is used to track progress and allows staff to track small steps of progress, even that which is not yet independent. Bsquared is used to set targets and provide evidence of progress. The school acknowledges that they need time to embed this system.

Supporting pupils with SEND is clearly of the highest priority in Winwick CofE. The Headteacher and SENCO are passionate, driven and champion those pupils at a disadvantage. Their attitude motivates staff, and you can feel the support for their vision, within the school. Communication with stakeholders is excellent and all are well informed. The school website provides quality information, beyond its statutory requirements (links to community support groups, SEND activities and facilities, useful resources and recommended Apps and websites). The SENCO works tirelessly to support staff, pupils, and parents. She completes monitoring activities, by completing learning walks, scrutinising work, and data. Parents have formal opportunities for feedback, such as Annual Reviews and parents’ evening as well as being able to meet with school staff as and when it is needed. The SENCO confidently works within the system to ensure that pupils receive the appropriate support. 




	




	Recommended Actions / Considerations (Some already started and to be continued as identified below)
	Who?

	· Strengthen the support already in place for those pupils with social, emotional and mental health needs by adding more detail to positive behaviour plans.
	HT, SENCO, Teachers, TAs

	· Consider how you can prepare pupils being ‘ready to learn’ by providing sensory diets and supporting emotional regulation through personalised plans.
	HT, SLT, SENCO

	· To consider the classroom environment, particularly the ‘business’ around the board and individual workstations (to remove distractions)
	HT, SLT, SENCO, Teachers

	· To review the partnership with the local high school to see if there are further opportunities to support the transition process for SEND pupils and ensure the success of the placement
	HT, SLT, SENCO

	· To embed the bsquared assessment system and begin to build on how it is utilised (share with parents, set yearly targets, track social skills or mental health)
	HT, SLT, SENCO





	Future Sources of Support

	In School
	
	LA Specialist /DP Cluster/ other
	




	Contribution to LA Commissioning Priority Themes    

	A.
	Warrington schools and settings will be Good or Outstanding	
	

	B.
	Children will arrive at school, school ready
	

	C.
	Performance (Attainment & Progress) across the key phases will meet or exceed that of our SNs
	

	D.
	Outcomes for our most vulnerable groups of learners will be in line with/higher than those of our SNs
	

	E.
	Opportunities for CYP to progress into employment and training will increase
	

	F.
	Transformation of Performance and Outcomes will be collaboratively and sustainably embedded at system level
	



	To be completed by Headteacher

	School Agreement to Accuracy
	Signed:


	To be forwarded to Governing Body/Chair of Governors
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SEN PEER TO PEER REVIEW PRE VISIT INFORMATION SHEET









		Question

		Details



		1. How many students do you have on your SEN register? 

2. How many have EHCP/how many statements?

3. What % of your population is EHCP/Statement?

4. What % is School Support?

5. How many students with high needs medical funding?

6. How many teachers do you have?

7. How many TAs do you have?

8. Current numbers on roll?



		20



4 plus 3 pending applications awaiting a decision. 



2%

9%

0



8

9

200



		9. Who is your SEN Governor? 

10. Contact details?



		Chris Mumford 

christophermumford@outlook.com

(01925) 767699

Mobile: 07731 761636.

Landline better for call if possible. 





		11. SENCO Name?

12. Years of SENCO experience?

13. Have they been awarded the national SENCO award?

14. How many hours a week do they have for their SEN role?

15. Is there any SEN admin support?

16. Does your SENCO attend an SEN network? If so which?



		Kelly Mather 

4 years

Yes



3 hours



No 

Yes. I attend the termly network meetings run by Warrington LA. 



		17. What budget do you have for SEN? 



		



		18. What’s the attendance for your SEN students?

19. Persistent Absence?



		Average= 96.59%



2 children = 8.7%



		20. Do you regularly work with any agencies? If so, can you list them?



		EP

Early Help

SALT

OT



		21. How many days of exclusion have there been for SEN students in the last 3 terms?

		0







1
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SEND Proposed Timetable: Winwick CE Primary School	  

Friday 4th November 2022



		

		Person A:

		Person B:

		Person C: 



		8.30-9.15

		Arrival to school, meeting with SENDCO, check timetable and a chance to familiarise selves with building- staff room

		8.45-9.15 Conversation with a parent of KS2 child with EHCP (PPA Room)



		8.45-9.15 Phone call with SEND Governor: Chris Mumford (HT Office)

(He is only available at this time sorry due to work commitments). 



		9.15-10am

		Learning Walk across EYFS/KS1 with school SENDCO.

		Pupil voice KS2 - Celebration books 



		Intervention for Social skills: Mrs Mills with a pupil from KS2 30mins

Follow up conversation with TA: 15-20mins

Sunshine room- KS1 Nurture room



		10-10.40am

		Pupil voice KS1 - Celebration books 













Observation of KS1 

Playtime outside 10.20-10.30

		Intervention for Cognitive and Learning: Mrs Jenkinson with Y4 pupils (upstairs) 20mins

Follow up conversation with TA: 20mins





Observation of KS1 

Playtime outside 10.20-10.30

		Learning Walk across KS2 with school SENDCO followed by feedback about the learning walk across school.







Observation of KS2

Playtime outside 10.30 -10.40



		10-40-11

		Celebration worship- all reviewers welcome



		11-11.15

		Break and opportunity for catch up of the team sharing findings so far 



		11.15-12

		Case Study for pupil with EHCP SENDCO (staffroom)

		Intervention for Cognitive and Learning: Mrs Smith with Y2 EHCP pupil 20mins

Hall/outside.

		Provision Plans and Paperwork 

BSquared data review (PPA Room) 



		12-12.30

		Opportunity for team to meet and catch up; lunch provided by school



		12.30-1

		Feedback to SLT from SEND visiting team
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Warrington SEND 

Peer to Peer Reviews

2021-2023



Special Educational Needs and Disability [SEND] Peer to Peer Review Framework



From September 2021 participation in a peer-to-peer review will be essential if schools would like to achieve the Committed to Inclusion Mark.  The peer-to-peer reviews have become an imbedded practice in Warrington and has been recognised as a strength in the LA Ofsted inspection.  All schools and lead reviewers - please look carefully at the suggested teams for 2021-2023. 



What is a Peer-to-Peer Review? 



A Peer-to-Peer review should evaluate the effectiveness of a school’s provision for pupils with special educational needs and disabilities (SEND). This includes mainstream schools, alternative provisions and specialist settings. The review should help to ensure that all children, in all educational settings, achieve their very best, including the knowledge, skills and qualifications that they need for successful transition, further education and employment.

The review process includes the preparatory work before going into the school, the time needed to collect evidence during the school visit, and the report writing and feedback that takes place after the review. Many schools will establish an ongoing relationship with their reviewer who can provide follow-up support and advice. The timescale for a review would normally be two to three weeks from preparation to reporting (NASEN 2020).



Purpose of Reviews:



1. Raising attainment and improving outcomes for pupils with SEND

2. Improving the quality of provision for pupils with SEND

3. Supporting the effective implementation of the SEND reforms

4. Reviewing the quality and value for money of inclusive practice at a school

5. Gaining a fresh perspective on provision from an experienced system leader

6. External validation of a school’s evaluation of its SEND provision including how is supports Children who are Looked After and who may also have SEND.



Leadership of Reviews



From September 2021 Peer reviews in Warrington will be managed by Louise Atkin and the Quality Assurance SENCOs.  The review process draws upon the NASEN review materials, and all lead reviewers will complete the NASEN training.



Review Team

The review teams will each be comprised of a recognised SEND leader from a school context, or a Warrington SEND officer; an experienced teacher from a Special school or DP or other experienced and suitable leaders/ SENCOs from Warrington schools.  All SENCOs across Warrington will be required to attend a review as part of their CPD each academic year.  In smaller schools, teams of 3 people will complete the reviews, in larger schools we will try to have 4+ reviewers.



All reviews are Peer to Peer although the ‘review lead’ manages the process and writes the draft report, all of the Peer team manage the review on the day, communication with school leaders and feedback to schools collaboratively.  The lead reviewer’s school will be paid £350 for the additional administration time required with their peer review schools.  For supporting reviewers, peer reviews provide an invaluable CPD opportunity. 



Five Stages of the Review 



		1

		2

		3

		4

		5



		SELF-EVALUATION

		PREPARATION



		SCHOOL VISIT



		REPORTING



		FOLLOW-UP





		 School completes

self-evaluation of

 current provision

		The reviewer requests

preparatory information, 
analyses relevant data 
and confirms programme

		The reviewer visits

the schools, collects 
evidence and delivers 
verbal feedback

		The reviewer submits a written report within a timescale agreed with the school

		The school may agree follow-up visits and 
support







1. Self-Evaluation



A school should take the opportunity to self-evaluate its SEND provision before the review takes place. This can provide useful information to the reviewer and also help the school to focus on what it does well and areas for development. Completing a self-evaluation template (Appendix A) can be a useful starting point for schools to think about and reflect on the nature and quality of their current provision and decision-making and the impact that it has for children with SEND.



2. Preparation



Prior to the review:



2:1 The lead reviewer will contact the school to request:

a) Any focus areas the school would like the reviewers to look at (see examples of Focus Areas below) 

b) The review timetable to start at 8.30AM with a pre-meeting between reviewers. [No school activity to be planned prior to 8.30am]

c) A completed SEN Pre-Visit Questionnaire, Appendix E.



2:2 School MAY wish to send, as available:

· Comparative Data headlines for identified SEND or not identified SEND – outcomes and progress. This may be included in the school Self Evaluation Form (SEF) or aspects of the SEN Development Plan/School improvement Plan. 



2:3 The Peer-to-Peer Team will commit to look at:

· The SEND information report and school website

· Please refer to appendix   for an overview of SEN documents/ policies and references which should be see on the schools website. 







2:4 Possible additional activities before the review day:

SENCOs and school leaders could opt to have a 30-minute meeting/phone call with the lead reviewer a few weeks prior to the actual review date. This has previously helped the lead support the school in preparing for the review, deciding on an agenda and agreeing an outline agenda for the day of the review.



All reviews to date have involved parents having an opportunity to express their views.  This could be by questionnaire before the review or phone call/face to face meeting during the review.  Your school may already gather this information – if so it’s useful to share it as part of the pre-preview information you send to reviewers.



2:5 Focus Areas

Reviewers and schools have found it helpful before the visit for the school to select or propose a focus area or key questions, for example: 



a) Are pupils with SEND making progress? 

b) How effectively does the school capture outcomes for pupils with SEND? (refer to Appendix1 - NASEN)

· Destinations

· Soft data

· Use of targets

· End points

· Student voice



c) How is the school able to evidence the difference it makes for children with SEND?

e.g. enables the student to attend, increases attendance, improves attitude to learning. Student voice: what do students say? What can you do now that you could not do before? What works well?

d) Are pupils prepared for the next stage of life and learning? Travel training assessments conducted/programmes in place?

e) How effective is the leadership and management of SEND within your school/academy?

f) What do you think the school SEND review focus should be? 

g) How effective is the school managing the flow of pupils between/off/onto stages of SEND?

h) How effective is the environment in enabling the children to reach their full potential?

i) How effective are the communications regarding SEND pupils in school?

j) How effective is our SEND support, especially for Children who are Looked After or those in receipt of Pupil Premium? 



3. School Visit



Most reviews start by 8.30 am giving opportunity for the Review teams to meet staff and settle in before they see pupils arrive and start informal conversations. It is intended that, following feedback to Head and SENCO, the team leave school by 1.00pm [primary] or 2.30pm [secondary]. Please advise the team as to whether your school will be providing lunch.



3:1 Timetable and roles 

During the school visit, reviewers will follow a timetable [set by the school and agreed with the lead reviewer, refer to example in Appendix C].  The school needs to note on the timetable to accommodate roles A, B and C as set out below [doubling up where there are more than 3 reviewers]: 



· Person A: Talking to pupils, time in classrooms and SEND groups (it might be that a reviewer follows one student).

· Person B: wider classrooms/school overview and parent, staff and governor conversations 

· Person C: time in classrooms and SEN paperwork, processes, data including soft data, impact of interventions



School staff are welcome to join the review team at any part of the day, however we do suggest that some pupils might be put off by senior staff presence in pupil meetings. We ask schools to please ensure that time is allocated for the review team to meet – just together - mid morning [20 mins] and just prior to the feedback meeting to school [ideally 30 mins]. Please ensure that the headteacher can be represented in feedback.



During the review



3.2 Reviewers 

Reviewers will find it helpful to gather evidence in a variety of ways including:

•	Lesson drop-ins where there are children in a class with SEND

· Tracking of one student identified as having SEND needs

•	Observation of intervention sessions for pupils with SEND

•	A tour of the school/ Learning walks

•	Paperwork scrutiny – SEN file and individual pupil paperwork

· SEN Attainment and progress data

•	Observation of unstructured activities such as break time and lunchtime clubs

•	Review case studies on pupils – including children who may be in receipt of pupil         

       premium, pupil premium plus, previously looked after, students with a social worker or

       Children in Care.

       

3.3 Documents:

The following documentation MAY be helpful for the school to present [if it currently exists] and if so, it would be useful for the school to ensure that they have accessible: 

· SEND development plan

· A provision map – including finance

· Any Current progress data, including pre/post Intervention data

· An outline of roles and responsibilities within the SEND team -including Policy and practice for deployment of teaching assistants – induction and training of same

· Details of the schools use of alternative/off-site provision for SEND students and assessment of its effectiveness

· Exemplar pupil passports or similar

· Details of CPD programme for staff relating to SEND.



3.4 Possible activities to gather evidence on the day (Appendix C):

a) See SEN planning paperwork/ data tracking/ action plans etc.

b) Look at individual pupil tracking/plans/pupil work

c) Have opportunity to speak with the SENCO [ideally available for 20 mins early in the morning and 20-30 mins later on] and relevant SMT – including the HT. 

d) Opportunity to speak with some pupils in groups – SEN/ School Support pupils and non-SEN [mainstream] pupils who encounter SEN pupils in class [15 mins each] 

e) Opportunity to speak to staff member/s/TAs – and the SEN governor [15 mins max each – and possible to phone the governor if need be]. 

f) Time in classrooms/around school on a learning walk. One option [in a secondary school] is a pupil pursuit – where one reviewer observes in classrooms looking at beginnings middles and ends of lessons for a number of SEN pupils and seeing them in different contexts

g) Potential discussion with parents – 20 mins – perhaps at the start of the day or by telephone and pre-agreed times.

h) Review school’s SEN processes/flow on/off the SEN register 

 

Review teams may use aspects of the attached paperwork [Appendix B below] to support in their role – none of this is compulsory – as a quality assurance support.



4. Reporting



4.1 Following the review, a short report will be submitted to the school, based upon the verbal feedback given on the day and recorded by Peers on the attached form [Appendix D]. Reporting will consider responses to the schools focus areas or key questions, will suggest a small number of development points and will suggest how best practice, where evident, should be more widely shared. 



5. Follow Up



Where required or requested, the school and the review team may agree follow up visits or support, this could be a phone call or support with a particular area of focus highlighted by the review.  Schools may also agree a return visit with the reviewer to review progress with the recommendations, or the reviewer may be able to signpost schools to practitioners or organisations who can provide ongoing support. 



Documents



		Appendix A – Self-evaluation Templates



		



		



		

		

		



		Appendix B – Templates for reviewers [samples]



		



		



		



		



		





		Appendix C – Timetable example from a peer-to-peer review



		



		

		

		

		



		Appendix D – Reporting Form for Reviewers



		



		



		

		

		



		Appendix E – Pre-review questions/searches  
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NASEN APPENDIX 1


School Visit/Self-Evaluation Template


Context of the school including key SEND statistics, for example percentage of pupils with SEND, percentage of pupils with an EHCP   





			OUTCOMES FOR PUPILS WITH SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			School leaders can evidence that learners with SEND achieve the best possible educational and wider outcomes. This is achieved through thoughtful analysis and a deep understanding of the educational requirements of pupils across the four broad areas of need.


			


			


			





			School systems promote parent and carer contributions to maximise outcomes for pupils with SEND.


			


			


			





			Progress for pupils with SEND, across year groups, in a wide range of subjects, is consistently strong and evidence in their work indicates that they achieve well.


			


			


			





			Pupils with SEND acquire and apply a wide range of knowledge and skills, in reading, writing, communication and mathematics effectively.


			


			


			





			The school is engaging with a range of methodologies to prepare pupils with SEND for the next stage in their education, training or employment. This is evidenced by the tracked outcomes following transition and their destination data.


			


			


			





			The school uses a range of data to identify barriers to learning. This includes, for example, monitoring the types, rates and patterns of bullying and levels of attendance for pupils with SEND.


			


			


			





			Rates, patterns of and reasons for fixed-period and permanent exclusions of pupils with SEND are not disproportionate. There are no informal or unofficial exclusions.


			


			


			








ANNEX 1


School Visit/Self-Evaluation Template





			LEADERSHIP OF SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The school has a clear vision for the education of all pupils with SEND at the school. The school has a culture of high aspiration for all children.


			


			


			





			School leaders and governors have created a culture and ethos that actively welcomes and engages parents and carers of pupils with SEND.


			


			


			





			School leaders and governors are knowledgeable on SEND policy and practice. The school has implemented and embedded the 2014 SEND reforms and the Equality Act effectively.


			


			


			





			The SEND governor holds the school to account in order to have a positive impact on the outcomes of all pupils. The SEND governor has attended appropriate training in order to do this effectively.


			


			


			





			The SENCO works closely alongside the headteacher and other senior leaders to develop a whole school response to SEND. The school ensures that all teachers are aware of their responsibilities to pupils with SEND.


			


			


			





			The school development plan has clear aims and objectives in place related to SEND. As a result, key priorities are identified correctly.


			


			


			





			Roles and responsibilities for SEND provision are clear. As a result, all teachers understand and accept they are responsible for the progress of all pupils.


			


			


			





			The school has a successful track record of supporting the transition of pupils with SEND from specialist settings. For example, the school successfully integrates pupils with SEND from alternative provision.


			


			


			











ANNEX 1


School Visit/Self-Evaluation Template





			THE QUALITY OF TEACHING AND LEARNING FOR PUPILS WITH SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Senior and middle leaders with responsibility for SEND work closely alongside class teachers to support differentiation and curriculum development. They are involved in reviewing and helping teachers improve the quality of teaching for all pupils.


			


			


			





			Teachers have a clear understanding of pupil need and personalised strategies are informed by parent and carer partnership. These are consistently applied throughout the school.


			


			


			





			The individual needs of pupils are communicated effectively to all staff.


			


			


			





			Teachers use assessment information to plan and differentiate lessons effectively. This includes setting homework that is matched to pupils’ individual needs.


			


			


			





			Evidence from observations shows the teaching of interventions is considered to be consistently good or better.


			


			


			





			Outcomes from interventions are integrated into classroom teaching and teachers capitalise on learning from interventions in whole class and small group teaching.


			


			


			


























ANNEX 1


School Visit/Self-Evaluation Template





			WORKING WITH PUPILS AND PARENTS/CARERS OF PUPILS WITH SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The SEND information report provides a comprehensive summary of provision at the school.


			


			


			





			Systems are in place to allow parents and carers to meaningfully contribute to shaping the quality of support and provision.


			


			


			





			The school and parents/carers work in partnership to achieve genuine co-production, for example parent/carer forums and workshops, and structured conversations for pupils with SEND with EHC plans.


			


			


			





			Pupils with SEND communicate positively about the support they receive. Where appropriate, they are able to articulate how the support they have had from the school has made a real difference.


			


			


			





			There are opportunities for pupils with SEND to become involved in pupil voice. For example pupils with SEND are represented on the school council.


			


			


			





			Pupils with SEND are involved in wrap-around activities; they are supported through a variety of enrichment activities, lunchtime clubs and out-of-hours support.


			


			


			





			Pupils, parents and carers are made aware of local and national services that provide impartial advice and support such as the SEND Information, Advice and Support Service (SENDIASS).


			


			


			

















ANNEX 1


School Visit/Self-Evaluation Template





			ASSESSMENT AND IDENTIFICATION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Comprehensive assessment supports accurate identification of need and informs classroom practice.


			


			


			





			The effectiveness of classroom teaching is taken into account before assuming a pupil has SEND.


			


			


			





			The school scrutinises behaviour, exclusion and attendance data to ensure additional learning needs are not missed.


			


			


			





			The SEND register is accurate and reviewed at least termly.


			


			


			





			Parents and carers are fully involved in discussions with the school on identification and assessment.


			


			


			











			MONITORING, TRACKING AND EVALUATION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Pupils with SEND have personalised plans that are reviewed with parents and carers at least termly.


			


			


			





			Interventions follow a cycle of Assess, Plan, Do, Review.


			


			


			





			Interventions are rigorously evaluated. Adjustment to the provision is then made accordingly.


			


			


			





			The school has a good understanding of how pupils with SEND achieve with individual teachers and across subjects.


			


			


			





			The SENCO uses externally validated data to inform the planning of interventions.


			


			


			








ANNEX 1


School Visit/Self-Evaluation Template





			THE EFFICIENT USE OF RESOURCES





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			SEND has a high profile in staff Continued Professional Development and Learning.


			


			


			





			Staff engage in high-quality Continued Professional Development and Learning to support improved pupil outcomes. This is aligned to the recommendations within the Standard for Teachers’ Professional Development.


			


			


			





			Teaching assistants receive professional reviews. Teaching assistants and support staff receive regular and high-quality Continued Professional Development and Learning. This is linked to the school development plan and wider aims regarding pupil achievement and outcomes.


			


			


			





			Deployment decisions in relation to teaching assistants and support staff are routinely reviewed and evaluated for impact.


			


			


			





			There is a graduated approach to interventions. Class, group and individual support is balanced appropriately.


			


			


			





			Interventions are evidence informed and coordinated effectively to ensure a cycle of review measures the priority being addressed.


			


			


			





			Interventions and support resources are coordinated and deployed effectively and strategically.


			


			


			





			Systems are in place to support this process, for example, through the use of a provision map.


			


			


			





			Highly effective administrative support allows staff with responsibility for SEND to work strategically.
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			THE QUALITY OF SEND PROVISION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The school is appropriately staffed and resourced in order to ensure high-quality provision and that pupils with SEND have their statutory needs met.


			


			


			





			Outside agency support is engaged appropriately and utilised effectively.


			


			


			





			The school has developed a holistic approach to SEND and provision is responsive to the needs, development and wellbeing of all pupils.


			


			


			





			The school has a high degree of expertise in SEND; it is aware of its strengths and areas for developing further.


			


			


			





			The school is outward facing and engages critically with developments in practice.
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 Context of the school/setting, for example number of pupils attending the provision, profile of pupils, staffing   








			OUTCOMES FOR PUPILS WITH SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			School leaders can evidence that learners with SEND achieve the best possible educational and wider outcomes. This is achieved through thoughtful analysis and a deep understanding of the educational requirements of pupils across all areas of need.


			


			


			





			School systems promote parent/carer contributions to maximise outcomes for pupils with SEND.


			


			


			





			Progress for pupils, across year groups and with differing SEND needs, is consistently strong, with evidence available through analysis of a range of sources of both quantitative and qualitative information.


			


			


			





			School records indicate that regular moderation takes place, both internally and with local and/ or national partners.


			


			


			





			The school is engaging with a range of methodologies for preparing pupils for the next stage in their education, training, employment, and independent life.


			


			


			





			School records indicate that types, rates and patterns of bullying show that it is not a concern for any specific groups of pupils; the school’s actions to prevent and tackle all forms of bullying and harassment are said to be effective.
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Special School, PRU, AP, ARP School Visit/Self-Evaluation Template





			LEADERSHIP OF SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The school has a clear vision for the education of all pupils on its roll.


			


			


			





			The school has a culture of high aspirations for all pupils irrespective of the complexity of need.


			


			


			





			School leaders and governors have created a culture and ethos that actively welcomes and engages parents/carers of pupils with SEND.


			


			


			





			The school critically analyses its ability to meet the needs of all pupils equally.


			


			


			





			The school has implemented the expectations of the Equality Act (2010) and SEND legislations (Children’s and Families Act 2014), and advocates on behalf of the school population by informing locality provision such as the Local Offer.


			


			


			





			Governors hold the school to account in order to have a positive impact on the outcomes for all pupils.


			


			


			





			There is a clear strategic plan for the relationship between education and therapeutic provision.
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			THE QUALITY OF TEACHING AND LEARNING FOR PUPILS WITH SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Senior and middle leaders work closely alongside class teachers to support differentiation and curriculum development. The quality of teaching is reviewed in regular cycles.


			


			


			





			Staff have a clear understanding of pupil need and personalised strategies are informed by parent/carer partnership. These are consistently applied throughout the school.


			


			


			





			Effective teaching strategies, including setting homework where appropriate, are well matched to pupils’ individual needs.


			


			


			





			Evidence from observations shows the teaching of all pupils is considered to be consistently good or better.


			


			


			





			There are effective systems in place for supporting the transition of pupils between classes, phases and beyond the school.


			


			


			





			There is a comprehensive, whole school Continued Professional Development and Learning Programme.
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			WORKING WITH PUPILS AND PARENTS/CARERS OF PUPILS WITH SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The SEND information report provides a comprehensive summary of provision at the school.


			


			


			





			The school recognises the role pupils, parents, carers, and advocates have in co-production and can demonstrate this.


			


			


			





			Systems are in place to allow parents and carers to meaningfully contribute to shaping the quality of support and provision.


			


			


			





			The school asks for feedback from parents and carers on the quality of support and provision.


			


			


			





			Pupils are provided with the opportunity to express their views on the education they receive in a meaningful way through appropriate communication methods.


			


			


			





			Pupils representing the full range of SEND within the school become involved in pupil voice, both within and beyond the school.


			


			


			





			Pupils have access to an equitable offer of meaningful enrichment activities, lunchtime clubs, and wrap-around activities.


			


			


			





			Pupils, parents and carers are made aware of local and national services that provide impartial advice and support such as the SEND Information, Advice and Support Service (SENDIASS).


			


			


			




















ANNEX 2


Special School, PRU, AP, ARP School Visit/Self-Evaluation Template





			ASSESSMENT AND IDENTIFICATION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Comprehensive assessment supports accurate identification of need and informs classroom practice.


			


			


			





			The school scrutinises behaviour, exclusion and attendance data to ensure all needs are addressed effectively.


			


			


			





			Parents and carers are fully involved in discussions with the school on identification and assessment.


			


			


			














			MONITORING, TRACKING AND EVALUATION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Pupils have personalised plans that are reviewed with parents and carers at least termly.


			


			


			





			Classroom practice is rigorously evaluated. Adjustment to the nature of the provision is only made when based on carefully considered evidence.


			


			


			





			Teachers and leaders have a good understanding of how pupils with SEND achieve with individual teachers and across subjects, irrespective of the complexity of need.


			


			


			





			The school uses externally validated data to inform school improvement.
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			THE EFFICIENT USE OF RESOURCES





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Teachers engage in high-quality Continued Professional Development and Learning to support improved pupil progress and outcomes. This is aligned to the recommendations within the Standard for Teachers’ Professional Development.


			


			


			





			Teaching assistants receive professional reviews. Teaching assistants and support staff receive regular and high-quality Continued Professional Development and Learning.


			


			


			





			Interventions are evidence informed and coordinated effectively to ensure a cycle of review measures the priority being addressed.


			


			


			





			School provision is efficiently resourced based on pupil requirements. An informed process is in place to introduce new approaches or resources which promote meaningful provision developments.


			


			


			











			THE QUALITY OF SEND PROVISION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The school is appropriately staffed and resourced in order to ensure high-quality provision and that pupils have their statutory needs met.


			


			


			





			Multi-agency support is engaged appropriately and utilised effectively.


			


			


			





			The school has developed a broad range of balanced provision and pupils can access a wide range of support.


			


			


			





			The school has a high degree of expertise; it is aware of its strengths and areas for developing further.
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			OUTCOMES FOR PUPILS WITH SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			School leaders can evidence that learners with SEND achieve the best possible educational and wider outcomes. This is achieved through thoughtful analysis and a deep understanding of the educational requirements of pupils across the four broad areas of need.


			


			


			





			School systems promote pupil, parent and carer contributions to maximise outcomes for pupils with SEND.


			


			


			





			Progress for pupils with SEND in the sixth form is consistently strong and evidence in their work indicates that they achieve well.


			


			


			





			Pupils with SEND acquire and apply a wide range of knowledge and skills, developing their quality of all types of communication effectively


			


			


			





			The school uses a range of data to identify barriers to learning. This includes, for example, monitoring the types, rates and patterns of behaviour and levels of attendance for pupils with SEND.


			


			


			





			In the sixth form, rates, patterns of and reasons for fixed-period and permanent exclusions of pupils with SEND are appropriate. There are no informal or unofficial exclusions.
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			LEADERSHIP OF SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The school has a clear vision for the education of all pupils with SEND in the sixth form.


			


			


			





			The sixth form has a culture of high aspiration for all children.


			


			


			





			Sixth form leaders and governors have created a culture and ethos that actively welcomes and engages parents and carers of pupils with SEND.


			


			


			





			Sixth form leaders and governors are knowledgeable on SEND policy and practice. The school is implementing and embedding the SEND reforms and the Equality Act effectively.


			


			


			





			The SEND governor holds the school to account in order to have a positive impact on the outcomes of all pupils, including in the sixth form. The SEND governor has attended appropriate training in order to do this effectively.


			


			


			





			The SENCO works closely alongside the headteacher and other senior leaders to develop a whole school, including sixth form, response to SEND. Sixth form leaders ensure that all teachers are aware of their responsibilities to pupils with SEND.


			


			


			





			The school development plan has clear aims and objectives is in place related to SEND, including in the sixth form. As a result, key priorities are identified correctly.


			


			


			





			Roles and responsibilities for SEND provision are clear. As a result, all teachers in all phases understand and accept they are responsible for the progress of all pupils.


			


			


			





			The school has a successful track record of supporting the transition of pupils with SEND from other settings. For example, the school successfully integrates pupils with SEND from outside settings into the sixth form.


			


			


			





			The sixth form curriculum allows for pupils with SEND to access meaningful learning, appropriate to their aspirations, prior learning and their learning needs.
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			THE QUALITY OF TEACHING AND LEARNING FOR PUPILS WITH SEND IN THE SIXTH FORM





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Senior and middle leaders with responsibility for SEND work closely alongside sixth form teachers to support differentiation and curriculum development. They are involved in reviewing and helping teachers improve the quality of teaching for all sixth form pupils.


			


			


			





			Teachers have a clear understanding of pupil need and personalised strategies are informed by parent and carer and pupil partnerships. These are consistently applied throughout the school.


			


			


			





			The individual needs of sixth form pupils are communicated effectively to all staff.


			


			


			





			Teachers use assessment information to plan and differentiate lessons effectively. This includes setting independent learning that is matched to pupils’ individual needs.


			


			


			





			Evidence from observations shows the teaching of targeted interventions is considered to be consistently good or better.


			


			


			





			Outcomes from targeted interventions are integrated into classroom teaching and teachers capitalise on learning from interventions in whole class and small group teaching.
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			WORKING WITH PUPILS AND PARENTS/CARERS OF PUPILS WITH SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The SEND information report provides a comprehensive summary of provision across all phases at the school including the sixth form. Systems are in place to allow parents, carers and pupils to meaningfully contribute to shaping the quality of support and provision.


			


			


			





			The school, parents, carers, pupils and all stakeholders work in partnership to achieve genuine co-production, for example parent/carer forums and workshops, and structured conversations for pupils with SEND.


			


			


			





			Sixth form pupils with SEND communicate positively about the support they receive. Where appropriate, they are able to articulate how the support they have had from the school has made a real difference.


			


			


			





			There are opportunities for pupils with SEND in the sixth form to become involved in pupil voice. For example, pupils with SEND are represented on the school council.


			


			


			





			Pupils with SEND are involved, use and lead on wrap-around activities; they are supported and lead through a variety of enrichment activities, lunchtime clubs, out of hours support and work experience.


			


			


			





			Pupils, parents and carers are made aware of local and national services that provide impartial advice and support such as the SEND Information, Advice and Support Service (SENDIASS) and this is evaluated for impact.


			


			


			























ANNEX 3


Sixth Forms School Visit/Self-Evaluation Template


			ASSESSMENT AND IDENTIFICATION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Comprehensive assessment supports accurate identification of need and informs classroom practice in the sixth form.


			


			


			





			The effectiveness of classroom teaching is taken into account before assuming a pupil has SEND.


			


			


			





			The school scrutinises behaviour, exclusion and attendance data in the sixth form to ensure additional learning needs are not missed.


			


			


			





			The SEND register is accurate and reviewed at least termly.


			


			


			





			Pupils, parents and carers are fully involved in discussions with the school on identification and assessment.


			


			


			





			Access arrangements are identified in the sixth form for new and existing pupils and pupils are given support in how to use them successfully.


			


			


			











			MONITORING, TRACKING AND EVALUATION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Pupils with SEND in the sixth form have personalised plans that are reviewed with pupils, parents and carers at least termly.


			


			


			





			Interventions follow a cycle of Assess, Plan, Do, Review.


			


			


			





			Interventions are rigorously evaluated. Adjustment to the provision is then made accordingly.


			


			


			





			Leaders and pupils with SEND in the sixth form have a good understanding of how they achieve with individual teachers and across their subjects over time.
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			THE EFFICIENT USE OF RESOURCES IN THE SIXTH FORM





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			SEND has a high profile in whole school Continued Professional Development and Learning.


			


			


			





			Sixth form teaching staff engage in high-quality Continued Professional Development and Learning to support improved pupil outcomes. This is aligned to the recommendations within the Standard for Teachers’ Professional Development.


			


			


			





			Teaching assistants receive professional reviews. Teaching assistants and support staff receive regular and high-quality Continued Professional Development and Learning. This is linked to the school development plan and wider aims regarding targeted pupil achievement and outcomes.


			


			


			





			Deployment decisions in relation to teaching assistants and support staff are routinely reviewed and evaluated for impact.


			


			


			





			Highly effective administrative support allows staff with responsibility for SEND to work strategically.


			


			


			





			Interventions and support resources are coordinated and deployed effectively and strategically.
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Sixth Forms School Visit/Self-Evaluation Template





			THE QUALITY OF SEND PROVISION IN THE SIXTH FORM





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The school is appropriately staffed and resourced in order to ensure high-quality provision and that sixth form pupils with SEND have their statutory needs met.


			


			


			





			Outside agency support is engaged appropriately and utilised effectively in the sixth form.


			


			


			





			The sixth form has developed a holistic approach to SEND and provision is responsive to the needs, development and wellbeing of all pupils.


			


			


			





			The sixth form has a high degree of expertise in Post-16 SEND; it is aware of its strengths and areas for developing further.


			


			


			





			The sixth form is outward facing and engages critically with developments in practice in Post-16 SEND.
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			PREPARING FOR ADULTHOOD





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The school is engaging with a range of methodologies to prepare sixth form pupils with SEND for the next stage in their education, training or employment. This is evidenced by the tracked outcomes following transition and their destination data.


			


			


			





			The sixth form has a culture of high aspirations for all pupils and gives a high priority to preparing pupils for post sixth form.


			


			


			





			The school promotes the participation of sixth form pupils in decision making about their options post sixth form.


			


			


			





			Preparation for post sixth form is differentiated, personalised and based on a holistic assessment of pupils’ strengths and needs.


			


			


			





			The development of independent learning and life skills are given a high priority where appropriate.


			


			


			





			Teachers regularly evaluate outcomes to ensure that all pupils in the sixth form are working toward their long-term aspirations.


			


			


			





			The school supports sixth form pupils to develop skills in monitoring their own progress towards their post sixth form goals.


			


			


			























ANNEX 4


Early Years Setting Visit/Self-Evaluation Template





			LEADERSHIP OF SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The school has a clear vision for the education of all pupils with SEND at the school. The school has a culture of high aspiration for all children.


			


			


			





			School leaders, including EYFS leadership, and governors have created a culture and ethos that actively welcomes and engages parents and carers of pupils with SEND.


			


			


			





			All school leaders and governors are knowledgeable on SEND policy and practice. The school is implementing and embedding the key principles of the SEND reforms and the Equality Act effectively.


			


			


			





			The SEND governor and whole Governing Board holds the school to account in order to have a positive impact on the outcomes of all pupils. The SEND governor has attended appropriate training in order to do this effectively.


			


			


			





			The SENCO works closely alongside the headteacher and other senior leaders, including EYFS leaders, to develop a whole school response to SEND. The school ensures that all teachers and all leaders are aware of their responsibilities to pupils with additional needs.


			


			


			





			The EYFS leader ensures staff engagement at all levels to facilitate effective early identification of SEND, productive working partnerships with parents/carers and appropriate referral to access external expertise.


			


			


			





			The school development plan has clear aims and objectives in place related to SEND. As a result, key priorities are identified correctly.


			


			


			





			Roles and responsibilities for SEND provision are clear. As a result, all leaders and all teachers understand and accept they are responsible for the progress of all pupils.


			


			


			





			The school has a successful track record of supporting the transition of pupils with SEND from specialist settings. For example, the school successfully integrates pupils with SEND from alternative provision.


			


			


			








ANNEX 4
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			THE QUALITY OF TEACHING AND LEARNING FOR PUPILS WITH SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Senior and middle leaders work closely alongside class teachers to support adaptive teaching and curriculum development. They are involved in reviewing and helping teachers improve the quality of teaching for all pupils.


			


			


			





			Teachers have a clear understanding of pupil need and personalised strategies are informed by parent and carer partnership. These are consistently applied throughout the school.


			


			


			





			The individual needs of pupils are communicated effectively to all staff.


			


			


			





			Teachers use assessment information to plan and adapt lessons effectively, this includes setting homework that is matched to pupils’ individual needs. In Reception, teachers use assessment information, including all pre-school evidence, to provide quality learning experiences in an effective Early Years environment which responds to the interests and needs of children with SEND.


			


			


			





			Evidence from observations shows the teaching of interventions is consistently good or better.


			


			


			





			Outcomes from interventions are integrated into classroom teaching and teachers capitalise on learning from interventions in whole class and small group teaching.
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			WORKING WITH PUPILS AND PARENTS/CARERS OF PUPILS WITH SEND





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The SEND information report reflects current practice and provision, is reviewed annually and pupils and parents/carers of pupils with SEND are involved in developing the report.


			


			


			





			Systems are in place to enable parents/carers to meaningfully contribute to shaping the quality of support and provision.


			


			


			





			In the Early Years, strong partnerships with parents/carers are established to ensure ongoing effective parental engagement.


			


			


			





			The school and parents/carers work in partnership to achieve genuine co-production, for example parent/carer forums and workshops, and structured conversations for pupils with SEND with EHC plans.


			


			


			





			Pupils with SEND communicate positively about the support they receive. Where appropriate, they articulate how the support they have had from the school has made a real difference. Staff use a variety of approaches to understand and act upon the views and wishes of children with SEND in the Early Years in order to positively impact on their learning and development.


			


			


			





			Pupils with SEND are proportionally represented in all opportunities for shared decision making at a whole school level. For example, pupils with SEND are represented on the school council.


			


			


			





			Pupils with SEND are involved in wrap-around activities; they are supported through a variety of enrichment activities, lunchtime clubs and out of hours support.


			


			


			





			Pupils and their parents/carers are made aware of services that provide impartial advice and support such as the SEND Information, Advice and Support Service (SENDIASS).
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			ASSESSMENT AND IDENTIFICATION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Comprehensive assessment supports accurate identification of need and informs classroom practice.


			


			


			





			The effectiveness of classroom teaching is taken into account before assuming a pupil has SEND.


			


			


			





			The school scrutinises behaviour, exclusion and attendance data to ensure additional learning needs are not missed.


			


			


			





			The SEND register is accurate and reviewed at least termly.


			


			


			





			Parents/carers are fully involved in discussions with the school on identification and assessment.


			


			


			











			MONITORING, TRACKING AND EVALUATION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Pupils with SEND have personalised plans that are reviewed with parents at least termly.


			


			


			





			Interventions follow a graduated approach cycle of Assess, Plan, Do, Review.


			


			


			





			Interventions are closely monitored and rigorously evaluated. Adjustment to the provision is then made accordingly.


			


			


			





			The school has a good understanding of how pupils with SEND achieve with individual teachers and across subjects, including across the prime and specific areas of the Early Learning Goals in the Early Years.


			


			


			





			The SENCO uses all available data, including externally validated data, to inform the planning of interventions.
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			THE EFFICIENT USE OF RESOURCES





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			SEND has a high profile in whole school staff Continued Professional Development and Learning.


			


			


			





			Staff engage in high-quality Continued Professional Development and Learning to support improved pupil outcomes. This is aligned to the recommendations within the Standard for Teachers’ Professional Development.


			


			


			





			Teaching assistants receive professional reviews. Teaching assistants and support staff receive regular and high-quality Continued Professional Development and learning. This is linked to the school development plan and wider aims regarding pupil achievement and outcomes.


			


			


			





			Deployment decisions in relation to teaching assistants and support staff are evidence informed, routinely reviewed and evaluated for impact.


			


			


			





			There is a graduated approach to interventions. Class, group and individual support is balanced appropriately.


			


			


			





			Interventions are evidence informed and coordinated effectively to ensure a cycle of review measures the priority being addressed.


			


			


			





			Interventions and support resources are coordinated and deployed effectively and strategically.


			


			


			





			Systems are in place to support this process, for example, through the use of a provision map.


			


			


			





			Highly effective administrative support allows staff with responsibility for SEND to work strategically.
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			THE QUALITY OF SEND PROVISION





			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			The school is appropriately staffed and resourced in order to ensure high-quality provision and that pupils with SEND have their statutory needs met. The early years is appropriately staffed and resourced in order to ensure effective early intervention, high-quality provision and engagement with parents for children with SEND.


			


			


			





			Outside agency support is engaged appropriately and utilised effectively.


			


			


			





			The school has developed an effective holistic approach to SEND and provision is responsive to the needs, development and wellbeing of all pupils.


			


			


			





			The school has a high degree of expertise in SEND which is resulting in widespread and consistent positive impacts for pupils with SEND. The school is aware of its strengths and areas for developing further.


			


			


			





			The school is outward facing and engages critically with developments in practice.
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Annnex A: OPTIONAL Self-Evaluation Template


Context of the school including key SEND statistics, for example % of pupils with SEND, % of pupils with an EHCP


			 








			AREA OF FOCUS


			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT





			


Outcomes for pupils


with SEND


			


From their different starting points, the proportions of pupils with SEND making expected progress and the proportions exceeding expected progress, in English and in mathematics, are close to or above national figures. Both internal and national data sets are used to evidence this.


 School systems promote parent and carer contributions to maximise outcomes for pupils with SEND.


Progress for pupils with SEND, across year groups, in a wide range of subjects is consistently strong and evidence in their work indicates that they achieve well.


Pupils with SEND develop and apply a wide range of skills, in reading, writing, communication and mathematics effectively.


The school is engaging with a range of methodologies to prepare pupils with SEND for the next stage in their education, training or employment. This is evidenced by the tracked outcomes following transition and their destination data.


The school uses a range of data to identify barriers to learning. This includes monitoring the types, rates and patterns of bullying and levels of attendance for pupils with SEND.


Rates, patterns of and reasons for fixed-period and permanent exclusions of pupils with SEND are not disproportionate. There are no informal or unofficial exclusions.
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School Visit/Self-Evaluation Template


			AREA OF FOCUS


			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT





			


Leadership of SEND


			


The school has a clear vision for the education of all pupils with SEND at the school. The school has a culture of high aspiration for all children.


School leaders have created a culture and ethos that actively welcomes and engages parents and carers of pupils with SEND.


School leaders are knowledgeable on SEND policy and practice. The school is implementing and embedding the SEND reforms and the Equality Act effectively.


The SEND governor holds the school to account in order to have a positive impact on the outcomes of all pupils. The SEND governor has attended appropriate training in order to do this effectively.


The SENCO works closely alongside the headteacher and other senior leaders to develop a whole school response to SEND. The school ensures that all teachers are aware of their responsibilities to pupils with additional needs.


A SEND development plan with clear aims and objectives is in place. As a result, key priorities are identified correctly.


Roles and responsibilities for SEND provision are clear. As a result, all teachers understand and accept they are responsible for the progress of all pupils.


The school has a successful track record of supporting the transition of pupils with SEND from specialist settings. For example, the school successfully integrates pupils with SEND from alternative provision.
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			AREA OF FOCUS


			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT





			


The quality of


teaching and learning


for pupils with SEND


			


Senior and middle leaders with responsibility for SEND work closely alongside class teachers to support differentiation and curriculum development. They are involved in reviewing and helping teachers improve the quality of teaching for all pupils.


Teachers have a clear understanding of pupil need and personalised strategies are informed by parent and carer partnership. These are consistently applied throughout the school.


The individual needs of pupils are communicated effectively to all staff.


Teachers use assessment information to plan and differentiate lessons effectively. This includes setting homework that is matched to pupils’ individual needs.


Evidence from observations shows the teaching of interventions is considered to be consistently good or better.


Outcomes from interventions are integrated into classroom teaching and teachers capitalise on learning from interventions in whole-class and small group teaching.


			


			





			


Working with pupils


and parents/carers of


pupils with SEND


			


The SEND information report provides a comprehensive summary of provision at the school.


Systems are in place to allow parents and carers to meaningfully contribute to shaping the quality of support and provision.


The school and parents work in partnership to achieve genuine co-production, for example parent/ carer forums and workshops, and structured conversations for pupils with SEND with EHC plans.


Pupils with SEND speak highly of the support they receive. Where appropriate, they are able to articulate how the support they have had from the school has made a real difference.


There are opportunities for pupils with SEND to become involved in pupil voice. For example pupils with SEND are represented on the school council.


Pupils with SEND are involved in wrap-around activities; they are supported through a variety of enrichment activities, lunchtime clubs and out of hours support.


Pupils, parents and carers are made aware of local and national services that provide impartial advice and support such as the SEND Information, Advice and Support Service (IASS)
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			AREA OF FOCUS


			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT





			


Assessment and


identification


			


Comprehensive assessment supports accurate identification of need and informs classroom practice.


The effectiveness of classroom teaching is taken into account before assuming a pupil has SEND.


The school scrutinises behaviour, exclusion and attendance data to ensure additional learning needs are not missed.


The SEND register is accurate and reviewed at least termly.


Parents and carers are fully involved in discussions with the school on identification and assessment.


			


			





			


Monitoring, tracking


and evaluation


			


Pupils with SEND have personalised plans that are reviewed with parents and carers at least termly.


Interventions follow a cycle of Assess, Plan, Do, Review.


Interventions are rigorously evaluated. Adjustment to the provision is then made accordingly.


The school has a good understanding of how pupils with SEND achieve with individual teachers andnacross subjects.


The SENCO uses externally validated data such as RAISEOnline to inform the planning of interventions.
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			AREA OF FOCUS


			SUGGESTED THEMES AND AREAS TO EXPLORE


			STRENGTHS


			AREAS FOR DEVELOPMENT





			


The efficient use of


resources


			


SEND has a high profile in staff continued professional development and learning.


Staff engage in high quality continued professional development and learning to support improved pupil outcomes.


Teaching assistants receive professional reviews. Teaching assistants and support staff receive regular and high quality continued professional development and learning. This is linked to the school development plan and wider aims regarding pupil achievement and outcomes.


Deployment decisions in relation to teaching assistants and support staff are routinely reviewed and evaluated for impact.


There is a graduated approach to interventions. Class, group and individual support is balanced appropriately.


Interventions are evidence informed and coordinated effectively to ensure a cycle of review measures the priority being addressed.


Interventions and support resources are coordinated and deployed effectively and strategically. Systems are in place to support this process, for example, through the use of a provision map.


Highly effective administrative support allows staff with responsibility for SEND to work strategically.                                                                                                                                


			





			





			


The quality of SEND


provision


			


The school is appropriately staffed and resourced in order to ensure high quality provision and that pupils with SEND have their statutory needs met.


Outside agency support is engaged appropriately and utilised effectively.


The school has developed a holistic approach to SEND and provision is responsive to the needs, development and well-being of all pupils.


The school has a high degree of expertise in SEND; it is aware of its strengths and areas for developing further.


The school is outward facing and engages critically with developments in practice.
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Questions to inform discussion with governors and SLT











			In attendance:











			Staff Roles:








			School:








			Date:








			Questions to consider during a discussion:





			Notes taken from responses:





			How are SLT/governors involved in strategic decision making and SEN across the school?








			





			How do you allocate your budget for SEN?


What is the total amount spent on SEN provision?


Comment on variance?








			





			How do you assess/set targets and report on pupils with SEN?








			





			How do you analyse school data in relation to outcomes for pupils with SEN?


Does the school improvement plan have clear objectives to address any issues?








			





			How well do pupils with SEN achieve/attain in this school?








			





			How are targets set and monitored for pupils with SEN?


How is pupil progress tracked?








			





			How does school demonstrate an inclusive ethos that supports the learning and wellbeing of pupils with SEN?








			





			How is additional/different provision planned for pupils with SEN and is it effective?


Evidence base?





			





			How does the school ensure all staff are effective in promoting inclusion?


How does the school plan for relevant CPD?





			





			Give examples of some interventions and their impact








			





			Does the school have a Disability Equality Plan and is it compliant with DfE legislation?


How is this monitored?


How does the school tackle discriminatory behaviour?





			





			How do you monitor and evaluate any patterns of exclusion among pupils with SEN?





			





			How do you monitor and evaluate any patterns of absence among pupils with SEN?


What measures has the school taken to tackle poor attendance of pupils with SEN?


Does the school have clear action plans for re-engagement/ re-admittance of non attending pupils with SEN?


			





			How do you ensure that pupils with SEN feel safe in this school?








			





			What sort of things are pupils with SEN involved in when they are not in lessons eg clubs, specific role or responsibility in school?


How do you ensure pupils with SEN feel listened to?





			





			How do you engage parents/ carers of pupils with SEN and enable them to support their child’s learning?
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Questions to inform discussion with individual pupils/groups of pupils





			School:








			Pupil’s Initials





			Year Group:








			Date:











			


Questions to consider during a discussion





			


Notes take from pupil’s responses





			





What do you enjoy most about school?








			





			





What are you good at?











			








			





Is there anything you find difficult?








			





			





Do you have any targets to work on that are just for you?








			





			


Does anyone at home know what your targets are – how did they find out?








			





			


Do you do any work on your targets at home – does anyone help you?








			





			


Questions to consider during a discussion





			


Notes take from responses





			


If you are finding something difficult, is there anything that you can do that helps you?


Do you get any help in school for this?





			





			





Is there anything that gets in the way of your learning?








			





			


Do you think pupils get on well with each other in school?


Do you think pupils feel safe in this school?





			





			


If you have a problem or concern in school where can you go for help?








			





			


What sort of things are you involved in when you are not in lessons, e.g. clubs, specific role or responsibility in school?





			





			


Is there anything you would like to see improved or changed in school?
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SEN Diagnostic Review





Questions to inform discussion with TAs & learning mentors





			Staff:








			Staff roles:





			School:








			Date:











			


Questions to consider during a discussion





			


Notes take from responses





			


Are you involved and if so;


How do you assess pupils with SEN?








			





			





What happens next? (assessment)








			








			





How are targets set for pupils with SEN?








			





			


What additional/different provision is available for pupils with SEN?








			





			


What strategies are in place to support the most behaviourally challenging pupils?





			





			


How do you monitor and track progress of pupils with SEN?








			





			


Questions to consider during a discussion





			


Notes take from responses





			





How well do pupils with SEN achieve/attain in this school?








			





			


How do you ensure that pupils with SEN feel safe in this school?








			





			


What CPD have you accessed which has had an impact on your ability to meet needs of pupils with SEN?





			





			


What types of needs are you least confident about making provision for?








			





			





Have you seen the school’s SEN policy?








			





			


Is there anything you would like to see improved or changed in school with regard to SEN?
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Pupil Experience














			Personnel:


			Year Group(s):








			School:


			Date:








			Focus Area


			Desirable Elements


			Observations








			Experiences on arrival at and departure from school





			· Punctual


· Positive meet and greet of pupil from practitioners


· Mechanisms for pupils to make their feelings known to other adults are available and there are opportunities for pupils to initiate further discussion if appropriate


· Rules and routines are clearly set and adhered to


· Positive meet and greet of parent/carer from practitioners


· Positive meet and greet from peers


· Conforming to school’s uniform policy


· Conforming to school’s homework policy

















			





			Experiences during unstructured times of the day


			· Punctual to all sessions


· Conduct in corridors/ dining hall/school grounds is appropriate


· A variety of activities are made available and are resourced appropriately


· Each activity has clear guidelines and expectations set out


· Systems are in place to ensure that all pupils feel safe and have strategies to enjoy structured times of the day





























			












			Focus Area


			Desirable Elements


			Observations








			Experiences of the social, learning and physical environment





			· Mixes with peers and collaborates well in activities during lessons and in chosen activities during unstructured times


· Chooses to access materials and resources for learning activities appropriately


· Appropriate materials and resources for learning activities are available and accessible (including the use of additional adults)


· The physical layout of the learning environment has been considered for all pupils


· Personal and therapeutic needs have been planned and catered for (including consistent procedures eg using toilet facilities/taking time out)











			





			Experiences of relationships with others


			Interactions are positive between:


· Teachers


· Other T & L practitioners


· Pupils


· Lunch time organisers


· Other school personnel


· Parents/carers


· School escorts














			





			Experiences of teaching and learning


			The pupil experiences:


· A varied curriculum


· A variety of differentiated activities


· A variety of teaching styles


· A variety of inclusive teaching strategies


· A variety of learning styles


· Opportunities to work alone, in a small group, with an adult, with different adults and without an adult


· Opportunities to learn new skills, to revisit emergent skills and to generalise others


· Opportunities for self- directed activity
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EHCP specific information 





			Staff:








			Staff roles:





			School:








			Date:











			


Information required


			


Notes from reviewing and responses from discussions





			


Individual provision maps be in place and available for all pupils with an EHC plan





			





			


Individual timetables be in place and available for all pupils with an EHC plan, showing where and how additional support is being used





			








			Breakdown of staff deployment from EHC plan resources


 


			





			How can you demonstrate what difference this extra support is making?





			





			How do you collect evidence against EHCP outcomes?





			





			How are all staff informed and kept up to date in regards to pupils with EHC plans and their individual requirements? 





			





			Does staff training and ongoing CPD reflect the needs of the pupils being supported?


For example:


Team teach training, specific ASD courses, etc
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ABC Primary School Peer Review


			


			Person A


			Person B


			Person C





			8.30


			Introductions, Review team meeting





			9.00 - 9.30


Experiences of pupils arrival at school





			Parent Interview Cameron , Thomas , Harvey, Finn Wright


			Meet Gov , HT


			Senco Evidence 





			9.30-10.10.10


			Pupil Interviews –Cameron , Thomas , Neve 


TA interviews  Steph and Trisha, Jane 


			EYFS /KS1 Tours / learning walk 





			KS2  


Tour / learning walk 








			10.10-10.30


			Opportunity for Peer team to meet together





			Break: Could observe Pupils outside interacting with peer and being supported by 1:1 Meeting Room





			10.50- 11.30


			Y3 Lesson observation


Thomas A and Karen Beginning 





Reception 


Intervention S+L


Evan PECS- Nicole 





			Intervention Lifeboat 


Y4/5 (Spelling result)


 


Y2 Lesson Observation Harry Wright and Trish End 





			Meeting re: Data [hard and soft] and progress





			11.30-12.00


			SEN pupil reviews [processes, EHCPs, pupil plans, SENCO and class files etc]


			Intervention Reading Jane Y6


Reading Protracker data  





			SEN pupil reviews [processes, EHCPs, pupil plans, SENCO and class files etc]





			Lunch


			


			Experiences of pupils at lunch time





			12.30-1pm


			Opportunity for Peer team to meet together  - - Lunch provided by school Meeting Room





			1.00- 1.30 


			Discussion to Complete review initial feedback Meeting Room
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NASEN Reporting Template.docx

Reporting Template


Context of the school including key SEND statistics, for example, percentage of pupils with SEND, percentage of pupils with an EHCP   








			FOCUS


			STRENGTHS


			AREAS FOR DEVELOPMENT


			KEY STAKEHOLDERS





			Outcomes


			


			


			





			Leadership


			


			


			





			The quality of teaching and learning for pupils with SEND


			


			


			





			Working with pupils and parents


			


			


			





			Assessment and identification


			


			


			





			Monitoring, tracking and evaluation


			


			


			





			Efficient use of resources


			


			


			





			The quality of SEND provision


			


			


			





			What is the vision for SEND provision at the end of the review process? What will have improved?
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Confidential                                                                                                              [image: ]








  SEND Peer to Peer Review 





			School Name


			


			Visit Focus





This school has agreed to partake in this review via the LA programme of Peer to Peer SEN Reviews.  





Please see attached Review framework: 











			Headteacher


			


			





			SENCO


			


			





			LA Officer


			


			





			Date of Visit


			


			





			Category


			


			





			Time on Site


			


			





			Prep/Report time


			


			





			Peer to Peer Team


			 


			














			Preparatory documents used for this visit:





			


			Website check:











			Relevant Information




















			Summary of the Review:


· 








			














			Recommended Actions / Considerations (Some already started and to be continued as identified below)


			Who?





			· 


			

















			Future Sources of Support





			In School


			


			LA Specialist /DP Cluster/ other


			














			Contribution to LA Commissioning Priority Themes    





			A.


			Warrington schools and settings will be Good or Outstanding	


			





			B.


			Children will arrive at school, school ready


			





			C.


			Performance  (Attainment & Progress) across the key phases will meet or exceed that of our SNs


			





			D.


			Outcomes for our most vulnerable groups of learners will be in line with/higher than those of our SNs


			





			E.


			Opportunities for CYP to progress into employment and training will increase


			





			F.


			Transformation of Performance and Outcomes will be collaboratively and sustainably embedded at system level


			











			To be completed by Headteacher





			School Agreement to Accuracy


			Signed:








			To be forwarded to Governing Body/Chair of Governors
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SEN PEER TO PEER REVIEW PRE-VISIT INFORMATION SHEET




















			Question


			Details





			1. How many students do you have on your SEN register? 


2. How many have EHCP/how many statements?


3. What % of your population is EHCP/Statement?


4. What % is School Support?


5. How many students with high needs medical funding?





			





			6. Who is your SEN Governor? 


7. Contact details?





			








			8. SENCO Name?


9. Years of SENCO experience?


10. Have they been awarded the national SENCO award?


11. How many hours a week do they have for their SEN role?


12. Is there any SEN admin support?


13. Does your SENCO attend an SEN network? If so, which?





			





			14. What budget do you have for SEN? 





			





			15. What’s the attendance for your SEN students?


16. Persistent Absence?





			





			17. Do you regularly work with any agencies? If so, can you list them?





			





			18. How many days of exclusion have there been for SEN students in the last 3 terms?
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                                    Website Compliance Document 2021 – 2022











Website Compliance 2021 – 2022


			


			


			





			Policies 


			Yes/ No  (date)


			Comment 





			Accessibility plan (3 years)


			


			





			Admissions and Appeals 


			


			





			Behaviour policy – central (reference to SEND and bullying)


			


			





			Careers  


			


			





			Catch-up plan (including Coronavirus premium)


			


			





			Charging and remissions - central


			


			





			Child protection 


			


			





			Contact details


			


			





			Complaints policy - central


			


			





			Curriculum approach


			


			





			Curriculum long term plans


			


			





			Equality objectives


			


			





			Exam results


			


			





			School handbook 


			


			





			Funding agreement


			


			





			Governance details


			


			





			Ofsted


			


			





			Performance tables link


			


			





			PE and sport premium (primary)


			


			





			Pupil Prenium plans 


			


			





			SEND school offer (updated on Warrington BC website)


			


			





			SEND information report 


			


			





			Relationships and sex education LTP / WTD 


			


			





			Remote Education (explicit reference to SEND provision) 


			


			





			Term dates


			


			





			Values and ethos


			


			











Appendix – DfE Guidelines links to SEND


School or college contact details


Your website should include the:


name of your school or college


postal address of your school or college


telephone number of your school or college


name of the member of staff who deals with queries from parents and other members of the public


name of the headteacher or principal


name and address of the chair of the governing body (if you have one)


name and contact details of your special educational needs (SEN) co-ordinator (SENCO) unless you’re a special academy


If you’re an academy or free school, you should publish details about your academy’s sponsor:


if the school’s owner is an individual, you should publish their full name and contact details (address and a telephone number)


if the school’s owner is a group or organisation, you should publish the address and telephone number of its office


Special educational needs and disabilities (SEND)


Special educational needs (SEN) information report.


Academies and free schools must publish a report on their policy for pupils or students with SEN and how they put the policy into effect. They should update this information annually, or as soon as possible if there are changes during the year.


The report must comply with:


section 69 of the Children and Families Act 2014, including:


the arrangements for the admission of disabled pupils


the steps you have taken to prevent disabled pupils from being treated less favourably than other pupils


the facilities you provide to help disabled pupils to access the school


information as to the plan prepared by the governing body or proprietor under paragraph 3 of schedule 10 to the Equality Act 2010 (accessibility plan) for:


· increasing the extent to which disabled pupils can participate in the school’s curriculum


· improving the physical environment of the school for the purpose of increasing the extent to which disabled pupils are able to take advantage of education and benefits, facilities and services provided or offered by the school


· improving the delivery to disabled pupils of information which is readily accessible to pupils who are not disabled





regulation 51 and schedule 1 to the Special Educational Needs and Disability Regulations 2014, where appropriate


section 6 of the Special educational needs and disability code of practice: 0 to 25 years








Behaviour policy


Academies should publish details of the school’s behaviour policy, including its anti-bullying strategy. It should also explicitly reference SEN.


Equality objectives


As public bodies, academies and further education institutions must comply with the public sector equality duty in the Equality Act 2010 and the Equality Act 2010 (Specific Duties) Regulations 2011. This means you have to:


publish details of how your school complies with the public sector equality duty - you should update this every year


publish your school’s equality objectives - you should update this at least once every 4 years


You need to include details of:


eliminating discrimination (see the Equality Act 2010)


improving equality of opportunity for people with protected characteristics


consulting and involving those affected by inequality in the decisions your school or college takes to promote equality and eliminate discrimination (affected people could include parents, pupils, staff and members of the local community)


Complaints policy


We recommend that all academies, free schools and colleges publish their complaints policy online.


If you’re an academy, free school, FE or sixth-form college, we recommend that you publish your whistleblowing policy online.


Academies and free schools must publish any arrangements for handling complaints from parents of children with special educational needs about the support provided by the school.
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